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Goals of the Presentation 

▪ Introduce two important, yet less researched constructs: 
task engagement and task motivation

▪ Explore the relationship between task engagement and 
the quality of task outcomes

▪ Discuss how previous task research can inform how to 
encourage our students to be engaged with tasks and 
stay motivated during tasks

▪ Discuss future directions for task engagement and 
motivation research 

Target audience: Both students and novice researchers who are 

interested in task research and task-based instruction

Agenda
▪ Part 1: A brief introduction to the fields of instructed SLA 

and TBLT and their relationships

▪ Part 2: An introduction to the two focal constructs: Task 
engagement and task motivation

▪ Part 3: Practical suggestions for ways to improve 
engagement and task motivation in classroom contexts 

▪ Part 4: Future directions of task engagement and 
motivation research 
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Part 1: A brief introduction to 
the fields of instructed SLA and 
TBLT and their relationships

Interface between Instructed SLA and TBLT

Instructed Second 
Language 

Acquisition (ISLA)

How learning 
conditions can be 

manipulated to 
facilitate L2 

development                
(Loewen, 2020)

Task-Based 
Language 

Teaching (TBLT)

Uses tasks as a 
necessary and 

sufficient basis for 
syllabus design 
(Bygate, 2015; Long, 2015)  

Evidence-
based 

language 
learning 

through task 
performance
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Kim, Choi, Yun, Kim, & Kang (in press) 

Learning Korean through Tasks

Kim, Jung, & Tracy-Ventura (2017)

Scenario: You and your partner are planning to attend an Intensive English 

Program. You and your partner have chosen two potential locations. 

Discuss the characteristics of each program and decide which program you 

want to attend during summer. 

Part 2: An introduction to the two 
focal constructs: Task 
engagement and task motivation
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Task Engagement

Engagement 

▪ “a state of heightened attention and involvement, in which 
participation is reflected not only in the cognitive dimension, 
but in social, behavioral, and affective dimensions as well” (Philp 
& Duchesne, 2016, p. 51) 

▪ A multifaceted construct that characterizes several 
characteristics (i.e., cognitive, behavior, emotional, and social)

▪ Interdependence of the characteristics 
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Engagement with Language (Svalberg, 2009) 

“Cognitive, and/or affective, and/or 
social state and a process in which the 
learner is the agent and language is the 
object (and sometimes vehicle)” 
(Svalberg, 2009, p. 247) 

Cognitive

-Reflection

-Problem-
solving

Affective
-Attitudes towards 

task, interlocutor, & 
participation

Social

Initiation and 
maintenance of 

interaction

Social support 

• Does student seem to 

notice/reflect language/interaction 

features (alertness)?

• Is student eager to 

participate? 

• How purposeful? 

• How autonomous?

• How interactive?

• How supportive 

(negotiation and 

scaffolding)?

Attention to Language During Task Performance
▪ Language Related Episodes (LREs) - any segments of conversation in 

which language learners “talk about the language they are producing, 
question their language use, or correct themselves or others” (Swain & 
Lapkin, 1998, p. 326). 

▪ Pragmatic-related episodes (PREs) - Sociopragmatics and 
pragmalinguistics (Taguchi & Kim, 2016)

Kim, 2013, p. 20 

Taguchi & Kim, 2016, p. 431 
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Engagement with Language (Svalberg, 2009) 

“Cognitive, and/or affective, and/or 
social state and a process in which the 
learner is the agent and language is the 
object (and sometimes vehicle)” 
(Svalberg, 2009, p. 247) 

Cognitive

-Reflection

-Problem-
solving

Affective
-Attitudes towards 

task, interlocutor, & 
participation

Social

Initiation and 
maintenance of 

interaction

Social support 

• Does student seem to 

notice/reflect language/interaction 

features (alertness)?

• Is student eager to 

participate? 

• How purposeful? 

• How autonomous?

• How interactive?

• How supportive 

(negotiation and 

scaffolding)?

LREs miss this!

Baralt, Gurzynski-Weiss, & Kim (2016)

Context

• Spanish as a foreign language class at a 

university (Spanish II)

• Both classes (face-to-face and on-line) met 

three times a week.

Participants

• 40 learners (18 males, 22 females)

• All monolingual native speakers except one

• 20 face-to-face class and 20 online class

Task
• Dialogic story retelling

• Read story sections in L1 and used comic card strips to 

facilitate retelling

• Targeted linguistic item: Spanish past subjunctive

• Completed task with peer during face-to-face interactions or 

synchronous computer-mediated communication (SCMC)

Survey

• Focusing on each engagement dimension
E.g., learners’ views on peer interaction in class, perceptions/attitudes 

about task, how they took to task, perceived goal of task

vs.
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Baralt, Gurzynski-Weiss, & Kim (2016): Results summary

• FTF: reflection on targeted form

• SCMC: no reflection on targeted form

Cognitive 
engagement

• FTF: positive, fun, willing to engage, purposeful, 
enjoyable

• SCMC: negative, bored, anxious, tense

Affective 
engagement

• FTF: presence of encouragement, support, 
praise; friendship key factor

• SCMC: no observable socialization or 
establishment of relationship; autonomy

Social 
engagement

Baralt, Gurzynski-Weiss & Kim (2016): Results summary

• FTF: reflection on targeted form

• SCMC: no reflection on targeted form

Cognitive 
engagement

• FTF: positive, fun, willing to engage, purposeful, enjoyable

• SCMC: negative, bored, anxious, tense

Affective 
engagement

• FTF: presence of encouragement, support, praise; friendship 
key factor

• SCMC: no observable socialization or establishment of 
relationship; autonomy

Social 
engagement

“To be honest I hated this task. I didn’t really know the 

person I was chatting with, and I don’t think he really cared 

about working with me. He just wanted to get the task done 

and didn’t really talk to me at all. It was weird, we didn’t 

even really take turns. I tried but he just kept going so finally 

I just let him retell the story and mentally checked out.” 

(SCMC, survey)
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Exploring Engagement in Tasks in the Language 
Classroom (Philp & Duchesne, 2016)

Task 
engagement

Cognitive 
engagement

Social 
engagement

Emotional 
engagement

Behavioral 
engagement

• Time on task or participation 

(“on-task”)

e.g., word counts (Bygate & 

Samuda, 2009), turn counts (Dörnyei 

& Kormos, 2000)

• Mental effort 

• Process of maintaining cognitive 

conscious attention 

• LREs

• Reasoning, “because..” “I think..”

• Peer interaction

• Pair dynamics (Stoch, 2002)

• Motivated involvement during 

task performance (enthusiasm, 

interest, enjoyment, 

purposefulness, autonomy)

• Feeling of connection or 

disconnection with their peers

Sample study 1: Kim & Kang (2020)
Participants

60 high school students (38 male 
22 female) in Korea

1. What do Korean high school learners focus on during 
the planning time of a collaborative MMC project?
2 What do Korean high school learners focus on during 
collaborative MMC?
3 What is the relationship between collaborative MMC 
processes and the quality of the resulting MMC 
product?
4 How do Korean high school learners perceive 
collaborative MMC?

Task 

What will the future look like? Discuss both 
positive and negative sides of our technology-
enhanced future society, particularly with AI 
(Artificial Intelligence). You may refer to the 

contents from the movie “I Robot.” 

Reflection Survey
1. [helpfulness for improving English] Compared to 
traditional writing, how helpful was the multimodal 

writing project for improving your English?

2. [perception of MMC] What do you think about 
technology-based multimodal composing projects?

Collaborative digital 
multimodal composing 

(MMC)
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Digital Multimodal Composing (MMC) Tasks

“activities that engage learners in the use of digital tools to construct texts in 

multiple semiotic modes, including writing, image, and sound” (Hafner, 2015, 

p. 487)

Sample Digital Multimodal Composing (MMC) Task
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Day 7: 
Sharing Multimodal Composing 

Day 9 (1 month later): 
Traditional Writing (30 min)

Day 8: 
Reflection Survey (5 min)

Day 4: 
Unstructured Planning 

Days 1-3
Watch “I Robot” (3 sessions) 

Days 5-6: 
Computer Labs (2 sessions)

Procedure (Kim & Kang, 2020)

Analysis - Multimodal Composing Task Quality (Kim & Kang, 2020)

Interrater reliability = 95% (exact 
agreement percentage)

Adapted from Burnett, Frazee, Hanggi, and Madden (2014)
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▪ Task management

▪ Content
▫ Storyline
▫ Image/icon
▫ Audio
▫ Video

▪ Information search 

▪ Slide design/organization

▪ Inquiries about digital tools
▫ Adobe Spark
▫ Music
▫ Pictures/icons
▫ Videos

▪ Digital tools
▫ Image/icon modification
▫ Video modification
▫ Audio modification 
▫ Text modification (visual effect)

▪ Language use
▫ Lexical
▫ Grammar (translation)
▫ Mechanics 

▪ Revision 

▪ Reflection 

▪ Technical problems 

MMC Episodes Analysis: 
Cognitive and Behavioral Engagement during Collaborative MMC (Kim & Kang, 2020)

Interrater reliability = 92% (exact agreement percentage)

Adapted from Smith et al. (2017)

Interaction - Slide Design/Organization (Kim & Kang, 2020)

A: How about writing two advantages on one slide and two 
disadvantages on another slide?

B: I think we can write one thing for one slide each. 

A: One thing for each slide? 

B: Yeah, the sample video was like that. 

A: Okay. Translated from Korean 
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Helpfulness for Improving English Skills (Kim & Kang, 2020)

1. Opportunity to use English autonomously (28) 

-I had a chance to write in English on my own. 

2. Interesting (16)

-It was not boring; I could express my opinion better; I think 
the teaching methodology is cutting-edge.

3. Learning new information  (7)

-It was helpful because I could use different ways to find 
information. 

4. Building confidence (3)

-I felt like I was being thrown in the sea although I do not know 
how to swim. But I could find a way to write in English as I was 
trying to work with the task. 

1
2 2

19 19
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Mean = 4.71, SD = 1.11

Helpfulness for Improving English Skills (Kim & Kang, 2020)

1. Not that different (2)

- I felt it was not that different from the 

traditional writing. 

2. My partner did the majority of writing  (2)

- My partner did the majority of writing, and I 

dealt with technological tools. 

3. Few opportunities with writing (1)

- I did not have many opportunities with writing. 

Mean = 4.71, SD = 1.11
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Perceptions of Multimodal Writing Project (Kim & Kang, 2020)  

1. Use of technology (25)

-I liked when I could see my writing in the form of 
video when it was completed. I was very motivated as 
we used technology in class. 

2. Something new (17)

-It was totally new. I have never had this kind of 
class before. I hope I can do more of this type of 
class. 

3. Based on an interesting movie (3)

-I was not interested in robots but I liked we used an 
interesting movie for the class in an innovative way. 

1
0

3
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28
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Mean = 5.19, SD = .96

Sample Study 1: Kim & Kang (2020)- Task Engagement Perspectives

▪ Cognitive and behavioral engagement: No significant relationship 
between cognitive and behavioral engagement and the quality of 
collaborative MMC Task  
▫ Timed-unfamiliar collaborative task
▫ The quality of engagement (qualitative analysis)

▪ Emotional engagement: In general, Korean high school students 
showed positive emotional engagement with the collaborative MMC 
task.
▫ Feeling accomplished
▫ Satisfaction with using English
▫ Novelty effects
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Sample Study 2: Kim, Kang, Nam, & Skalicky (under review)

Participants
-116 Korean 2nd grade high school students (60 
unguided, 56 guided)

-Age: M = 16.90, SD = .31 
-66 male and 50 female students 
-Weekly English instruction: 4 hours per week 
(mandatory)

1.Is the number of MMC episodes during a prewriting session 
influenced by whether pretask planning was guided or unguided? If 
so, to what extent did the guided and unguided conditions show 
differences in the frequency of MMC episodes for different aspects 
of MMC planning? 

2. Is the number of different topics of interaction during multimodal 
composing influenced by whether pretask planning was guided or 
unguided? If so, to what extent did the guided and unguided 
conditions show differences in the frequency of MMC episodes for 
different aspects of MMC task performance procedure?

3.Is the quality of students’ multimodal composing influenced by 
English writing proficiency, pretask planning condition (guided vs. 
unguided), or the frequency of MMC episodes during planning time 
and task performance?

Task 

What will the future look like? Discuss both 
positive and negative sides of our technology-
enhanced future society, particularly with AI 
(Artificial Intelligence). You may refer to the 

contents from the movie “I Robot.” 

Reflection Survey
1. [helpfulness for improving English] Compared to 
traditional writing, how helpful was the multimodal 
writing project for improving your English?

2. [perception of MMC] What do you think about 
technology-based multimodal composing projects?

Planning Condition

Day 7: 
Sharing Multimodal Composing 

Day 9 (1 month later): 
Traditional Writing (30 min)

Day 8: 
Reflection Survey (5 min)

Day 4: 
Planning 

Days 1-3
Watch “I Robot” (3 sessions) 

Days 5-6: 
Computer Labs (2 sessions)

Group A: Guided Planning Group B: Unguided planning

Considering how you would use different 

multimodal tools, plan how you will create 

multimodal composing

Plan how you will create your multimodal 

composition. 

Thesis statement

Slide 1: 

photos/pictures/music

Text

Slide 2: 

photos/pictures/music

Text

Procedure
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Cognitive and behavioral 
engagement with tasks during 

pretask planning 

More cognitive and behavioral 
engagement by the guided 
planning group when compared 
to the unguided planning group 
during planning time (t = 2.95, p = 
.005, d = .80)

Cognitive and behavioral 
engagement with tasks during 
collaborative multimodal task 

performance

More cognitive and behavioral 
engagement by the unguided 
planning group when compared 
to the guided planning group 
during task performance (t = -
2.78, p = .008, d = .74)
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Results: Pretest Planning Condition, Task Engagement 
and the DMC scores (Kim, Kang, Nam, & Skalicky, under review)

The increased amount of 
cognitive engagement by the 
guided planning group predicted 
higher DMC task scores when 
compared to the unguided 
group. 

Significant interaction effect 
between planning condition and 
the amount of engagement (F[7, 
48] = 2.419, p = .033, adjusted R2

= .153) 

Promoting the Four Dimensions of Task Engagement 
in Low-Level Foreign Language Classrooms
▪ Task repetition (Bygate, 1999; Kim & Tracy-Ventura, 2013)

▫ Procedural repetition (e.g., Kim & Tracy-Ventura, 2013; Lynch & Maclean, 2000; 

Patanasorn, 2010) 

▫ Exact task repetition (e.g., Ahmadian and Tavakoli, 2010; Bygate, 2001; Gass et al., 

1999)

▫ Content repetition (e.g., Patanasorn, 2010)

▪ Synchronous written corrective feedback (SWCF; 

Kim et al., 2020, in press)
▫ Providing  SWCF while students are performing tasks

▫ Direct SWCF
▫ Indirect SWCF
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Task Repetition, SWCF, and Task Engagement

Task Repetition 

Sample study 3: Kim et al., in 
press a

Examining the role of task 
repetition in Writing Quality and 

Attention to Form

Sample study 4: Kim et al., 
in press b

Exploring the effects of task 
repetition & SWCF on 

complexity, accuracy, and 
fluency and learner perception 

SWCF

Sample study 5: Kim et al., 2020

Comparing the effects of direct and indirect 
SWCF on students’ uptake of WCF and learner 

perception 

Task-based grammar learning for high beginner learners of Korean

Research Contexts (Kim et al., 2020, in press a, in press b)

▫ KRN 102 (the second  half of the first-year elementary 
Korean language course) at a university in the USA

▫ All students had completed KOR 101.
▫ Majoring in various disciplines, such as business, 

biology, and applied math
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Sample Collaborative Writing Task (Kim et al., 2020, in press a, in press b)

Traveling advice 
in Atlanta 

 

 
 

 

 
 

Reasons: traffic jam; expensive taxi fare  

 

Sample Input

Collaborative Writing Task 2 (pair work) + Task reflection 

Days 1-2

Day 5

Day 3

Day 4

8 weeks 
later

Day 6

Delayed posttest & Interview

Posttest

Collaborative Writing Task 1 (pair work) + Task reflection 

Lecture 1 & 2

Vocabulary Practice
Pretest 

Research Design (Kim et al., 2020, in press a, in press b) 
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Task Performance Procedure (50 min) (Kim et al., 2020, in press a, in press b)

Modelling Video (2 min)

Paired Speaking (5 min)
Collaborative Writing + 

Teacher Feedback (30 min)
Reflection Survey (5 min)

Introduction to the Day’s 
Task (2 min)

Grammar/Vocabulary  
Review (2 min)

(1) Direct SWCF: Circling errors + provision of 
correct forms orally
(2) Indirect SWCF: Circling errors

Sample SWCF: Direct vs. Indirect (Kim et al., 2020)
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(1)
I thought this task was very difficult. 1  2  3  4  5  6  7  8  9 I thought this task was very easy.

(2) I felt very frustrated doing this task. 1  2  3  4  5  6  7  8  9 I felt very relaxed doing this task.

(3) I did not do this task well. 1  2  3  4  5  6  7  8  9 I did this task well.

(4) This task was not interesting. 1  2  3  4  5  6  7  8  9 This task was interesting.

(5) This task made me put in little mental 
effort to complete it. 

1  2  3  4  5  6  7  8  9
This task made me put in a lot of mental effort 
to complete it.

(6) I don’t want to do more tasks like this. 1  2  3  4  5  6  7  8  9 I want to do more tasks like this.

(7)
This task did not provide any learning 
opportunities.

1  2  3  4  5  6  7  8  9
This task provided a lot of learning 
opportunities.

(8)
Repeating the same task was not 
helpful at all. 

1  2  3  4  5  6  7  8  9 Repeating the same task was very helpful. 

(9)
My teacher’s feedback was not helpful 
at all during the task.

1  2  3  4  5  6  7  8  9
My teacher’s feedback was very helpful during 
the task.

(10) How did you feel about this task? 
(11) How did you feel about your teacher’s feedback during your task performance? 

Task difficulty

Motivation

Satisfaction

Learning 
Opportunity 

Helpfulness of 
Feedback 

Enjoyment

Effectiveness of 
Task Repetition

Written 
Comments

Reflection Survey (Emotional and Social Engagement)

Task Repetition, SWCF, and Task Engagement

Task Repetition 

Sample study 3: Kim et al., in 
press a

Examining the role of task 
repetition in Writing Quality and 

Attention to Form

Sample study 4: Kim et al., 
in press b

Exploring the effects of task 
repetition & SWCF on 

complexity, accuracy, and 
fluency and learner perception 

SWCF

Sample study 5: Kim et al., 2020

Comparing the effects of direct and indirect 
SWCF on students’ uptake of WCF and learner 

perception 

Task-based grammar learning for high beginner learners of Korean
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Task Repetition, SWCF and Task Engagement

Task Repetition 

Kim et al., in press a

The Role of Task Repetition in 
Writing Quality and Attention 

to Form

Kim et al., in press b

The effects of task repetition, 
SWCF on the complexity, 
accuracy and fluency and 

learner perception 

SWCF

Kim et al., 2020

Comparing the effects of direct and indirect 
SWCF on students’ uptake on WCF and learner 

perception 

Task-based grammar learning for high beginner learners of Korean

• Behavioral engagement - promoting writing fluency development through exact task repetition

• Cognitive engagement

- Improving complexity and accuracy through exact task repetition and direct and indirect SWCF

- Eliciting more LREs through procedural task repetition

- SWCF raised learner attention to language during task performance (a high uptake rate)  

• Emotional engagement - Students found both indirect and direct SWCF helpful; some learners 

prefer indirect SWCF (autonomy)

Students’ Emotional Engagement with Tasks and SWCF

▪ “Feedback is very helpful. Unlike other university classes, in language classes when 

professors say I am wrong, then I am wrong. So I trust my teacher in my Korean 

class.” (Participant #8)

▪ “I am very grateful for his help during tasks.” (Participant #9)

▪ “The teacher now corrects things while we are doing it. I know I have a lot of errors 

like spelling and grammar. My partner and I can only pick up certain things because 

we are in 102. Just marking them not even correcting them is helpful. It helps us to 

figure out what's wrong with it.” (Participant #24)

▪ “I think it's a lot better than giving us the answers. If he just told us what's wrong with 

it, we just look at them. And ok… I think the process of figuring out what's wrong with 

them help [sic] us to learn and remember them better.” (Participant #22).
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Task Motivation 

Traditional Concept of Motivation (Dörnyei, 2019, p. 56)

• Timing-related issues, 
distractions

• Task content, task 
structure, expected task 
outcome

• Teacher, class size, 
composition of learner 
group

• Cognitive, motivational, 
and emotional factors; 
level of L2 competence; 
personality traits

Learner-
specific 
factors

Learning 
situational 

factors

Other 
factors

Task-
related 
factors

Trait  
(task-independent)

State 
(task-dependent)

47
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Four Motivation Conglomerates (Dörnyei, 2019)

▪ 1. Interest - integrates motivational, cognitive, and affective 
elements 

▪ 2. Productive learner roles - become a useful member of the task 
team and perform necessary and complementary functions

▪ 3. Motivational flow - a state of intensive involvement in a task; “a 
heightened level of motivated task engagement” (p. 58)
▫ A sense of control over the completion of the task
▫ Clarity about the task goals
▫ Focused attention 

▪ 4. Vision – self-image of being a successful L2 user

Task Motivation from an Engagement-Specific Perspective 
(Dörnyei, 2019)

▪ Engagement - “Active participation and involvement in certain 
behaviors” (p. 59) 

▪ Allows the researchers to address both the motive and its
manifestation in a unified concept: “When students are 
engaged, they are inevitably fueled by some motivation.” (p. 60)

▪ “Motivation is undoubtedly necessary for ‘preparing the deal,’ 
but engagement is indispensable for sealing the deal.” (p. 60)

49
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What are important aspects of tasks that are associated  
with task engagement? (Dörnyei, 2019)

▪ Task presentation

▪ Task goals

▪ Task content

▪ Task ownership and challenges - skills balance

▪ Task structure 

▪ Positive emotional tenor of task completion 

Dynamic Systems Theory and L2 Motivation Research

▪ Dynamic Systems Theory  (Larsen-Freeman, 
2015)
▫ Started as a branch of theoretical mathematics
▫ Studies systems that change through forces that do 

not follow predictable patterns of development
▫ Systems are constantly in interaction with their 

environment and reorganize themselves as a result 
of internal changes 
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Dynamic Complexity Theory (Larsen-Freeman, 2016)

▪ Not complicated but complex
▫ Complex systems are made up of many 

components which interact and give rise to 
patterns at another level of complexity. 

▪ Open and dynamic
▫ Take in and expend energy, matter, or 

information depending on the type of system, 
while showing the emergence of order 

Dynamic Complexity Theory and Task Motivation 

1. Designed a task-based syllabus for university English 

courses

2. Examined 27 students’ evolving perceptions of task-

based instruction over one semester (task difficulty, 

emotion, task performance confidence, enjoyment, 

task motivation, learning opportunities) 

3. Interpreted students’ perception changes from a 

dynamic complexity theory perspective
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Dynamic Complexity Theory and Task Motivation 

Part 3: Practical suggestions for 
ways to improve engagement and 
task motivation in classroom 
contexts

55
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Supporting Your Students’ Engagement during Task 
Performance 

Students: High beginner/low 
intermediate Japanese University 
students who are enrolled in 
business English classes

Dr. Minkyung Kim
Nagoya University of 

Commerce and 

Business (NUCB)

Sanghee Kang
Georgia State University

Collaborators

Goal: To improve English proficiency in general 

and business English in particular 

Instructional Context

1. Promoting Task Engagement 
by Providing carefully-
designed Collaborative Tasks 

57
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Collaborative E-mail-Writing Task 

Scenario: You and your partner work at Yahoo Japan. Currently, you and your 

partner are busy working on a project. Today you and your partner missed an 

important meeting because of the following reasons (come up with at least two 

reasons). Write an email to your boss to ask for meeting materials. 

Collaborative Customer Service Task Scenario 

Student A (a customer) is going to buy a tablet PC for his/her brother. 

Student A has an online chat with Student B (a salesperson) on the 

Bic Camera website. Based on the information that Student A collects 

from the salesperson, Student A will decide what kind of tablet PC that 

he/she will buy for his/her brother. 
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2. Promoting Various Dimensions 
of Task Engagement by Modelling 
Collaborative Task Performance

Sample Task Modelling Video
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3. Promoting Task 
Engagement through 
Teachers’ Synchronous 
Corrective Feedback 

Synchronous Written Corrective Feedback (SWCF)

▪ Indirect SWCF
▫ Encourages students to pay attention to language while 

focusing on creating meaning either individually or in 
groups [cognitive engagement]

▫ Facilitates helpful interaction during collaboration              
[social engagement]

▫ Promotes students’ feeling of purposeful engagement 
[affective engagement]; but may cause lowering of 
confidence compared to direct SWCF
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Synchronous Written Corrective Feedback (SWCF)

▫ Use of technology such as Google Docs, Google Slides, 
and Microsoft Teams

▫ Can offer multimodal SWCF - oral and written feedback 
on students’ writing of various genres (e.g., informal-
formal) via various communication platforms (video, 
chats)

Sample Video Screen Shot of Indirect WCF and Uptake

Student A

Promoting Task Engagement -
Cognitive, Emotional
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4. Promoting Task Engagement 
through Task Repetition 

Teaching How to Make Complaints in Diverse Social 
Contexts through Tasks

When do we use direct or indirect complaints?

Strategies of Complaints
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Teaching How to Apologize in Diverse Social Contexts 
through Tasks

Teaching Pragmatics (complaint and apology) through 
Procedural Task Repetition
▪ Drama Script-Writing Task

Nobu (Writer A) and George (Writer B) have been roommates for the last ten months. Although they agreed to 

clean the house together on Sundays, Nobu has never cleaned it. George is complaining about this to Nobu, and 

Nobu is apologizing to George.

Ms. Suzuki (Writer A) has purchased groceries from the same supermarket and used their delivery services over 

many years. Thus, customer staff members treat her like a VIP member. In many recent orders, Ms. Suzuki has 

experienced missing items. Ms. Suzuki is complaining about this to a customer service staff member, Andy (Writer 

B), and Andy is apologizing to Ms. Suzuki.

Complaint: =power, Apology: =power

Complaint: -power, Apology: +power

Harue (Writer A) has taken three classes with Professor Murphy (Writer B) and respects her a lot as his 

professor. Professor Murphy has promised to return students’ midterm papers with her feedback and comments 

in one week. However, Professor Murphy has not returned the papers for one month. Harue is complaining 

about this to Professor Murphy, and Professor Murphy is apologizing to Harue. 
Complaint: +power, Apology: -power
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Procedural Task Repetition, SWCF, and Developing 
Pragmatics Competence

Talking to a professor. More polite 

way of complaining is needed 

(indirect)

Part 4: Future directions of task 
engagement and motivation 
research 
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Directions for Future Investigation of Task 
Engagement and Motivation
▪ Well-designed empirical research examining the 

interdependence among diverse dimensions of task 
engagement (cognitive, emotional, behavioral, social)
▫ Replication of previous task research
▫ Mixed-methods research 
▫ Longitudinal research
▫ Clear connection between                                             

constructs and operationalizations

Directions for Future Investigation of Task 
Engagement and Motivation
▪ Research Goals

▫ Examining interdependence of different dimensions of engagement 
(social, behavioral, affective, cognitive)

▫ Exploring evolving task engagement and task motivation over time
▫ Examining how to encourage students’ engagement with tasks 

through task design and implementing research in classroom 
contexts (Researcher-teacher collaboration)

▫ Investigating what aspects of L2 task motivation encourage 
students to be engaged with tasks 

▫ Investigating both short-term and long-term language learning 
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Directions for Future Investigation of Task 
Engagement and Motivation

▪ Task Design and Implementation 
▫ Expanding Target-Language Use (TLU) Domain

Special issue on remote/online teaching and learning

1. The effectiveness of app‐based language instruction for developing receptive linguistic knowledge and oral 
communicative ability (Shawn Loewen, Daniel R. Isbell, Zachary Sporn)

2. Metaphors for social media‐enhanced foreign language teaching and learning (Jonathon Reinhardt)

3. Developing L2 productive language skills online and the strategic use of instructional tools (J. Scott Payne)

4. Using games for language learning in the age of social distancing (Sébastien Dubreil)

5. Collaborative tasks for online language teaching (Marta González‐Lloret)

6. Teacher professional development and online instruction: Cultivating coherence and sustainability (Kate Paesani)

7. Establishing professional online communities for world language educators (Stephanie W. P. Knight)

8. Creating and sustaining virtual language communities (Lara Lomicka)

9. The new normal?: A pandemic of task engagement in language learning (Joy Egbert)

10. Zooming out of the crisis: Language and human collaboration (Gabriel Guillén, Thor Sawin, Netta Avineri)

11. Digitally mediated remote learning of pragmatics (Naoko Taguchi)

12. Planned online language education versus crisis‐prompted online language teaching: Lessons for the future (Adam 
Gacs, Senta Goertler, Shannon Spasova)
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Directions for Future Investigation of Task 
Engagement and Motivation

▪ Task Design and Implementation 
▫ Expanding Target-Language Use (TLU) Domain
▫ Going beyond monomodal tasks (i.e., multimodal tasks) 

Directions for Future Investigation of Task 
Engagement and Motivation

▪ Data Triangulation
▫ Task performance (behavioral and cognitive) 
▫ Learner-internal introspective verbal report data 

(stimulated recalls, think-alouds) 
▫ Surveys 
▫ Multimodal data (both verbal and non-verbal)
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Thank you for your 
attention. 

I look forward to communicating 
with you via Q&A sessions.
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